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INTRODUCTION
In 2011, the traditional librarian positions at the State
University of New York (SUNY) at Oswego’s Penfield Library
began to be redefined in response to the college’s evolving
academic needs. As tenure-track librarian lines became
available due to retirements, three former positions were
redesigned to address emerging instructional needs: Learning
Technologies Librarian, First-Year Experience Librarian, and
Online Instruction/Instructional Design Librarian.
Designed to address areas of emerging instructional
needs, these new positions required that the librarians hired to
fill them would need to rely on much more than their LIS
education. More and more, librarian positions have indeed
become more technical (Goetsch, 2008) and instruction has
increasingly become one of the primary responsibilities of
academic librarians (Hall, 2013). However, it seems to depend
on the school whether an MLS program will prepare students
for these changing roles (Mullins, 2012). The three new
Penfield librarians also faced the reality of inadequate formal
preparation to meet all of the demands of their newly designed
positions. However, each made the adjustments necessary to
fulfill their specialized instructional roles.
While the job ads described the general job functions,
each librarian had a great deal of input in developing their
respective positions and shaping their theoretical functions into
specific job responsibilities. Although providing very different
types of academic support, the new positions allowed each
librarian new opportunities to provide specialized instruction.
In this paper, each librarian presents valuable insight into how
they molded the breadth of their instructional roles. The
Learning Technologies Librarian discusses the traditional oneshot workshop she developed to introduce new multimedia
skills to SUNY Oswego students. The First-Year Experience
Librarian shares how she expanded instruction for first-year
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students beyond the English 102 composition classes, brought
students into the library during summer orientations, and grew
instructional
outreach
programs.
The
Online
Instruction/Instructional Design Librarian details the steps he
took to forge collaborative relationships with other librarians to
improve instruction overall and update the digital learning
materials.

LEARNING TECHNOLOGIES
In the summer of 2011, SUNY Oswego put out a job
ad that combined the head of an Emerging Technologies
Librarian with the heart of an Instruction Librarian. The
primary responsibilities involved helping students learn how to
integrate multimedia into their assignments (Penfield Library,
2011). While this type of job description is becoming more
common, at the time it was virtually unheard of in academia.
MakerSpaces were still primarily a public library service, and
an unusual one at that. I started the position in October 2011.
Speaking with faculty and students, it became
increasingly apparent that although the students were wellversed in social media and other applications, they had trouble
extrapolating those skills and applying them to media editing.
This problem was echoed in the OECD’s “Skills Outlook 2013:
First Results of the Survey of Adult Skills” where they found
that 50.4% of 16-24 year-old Americans scored at or below the
lowest level of proficiency in “problem solving in technologyrich environments” (2013, p. 93).
Once the problem was identified, I began to shape an
instruction strategy that would support the students and increase
the likelihood of successful projects. Very quickly, a model
evolved based on the traditional one-shot workshop with the
option of a research appointment later. However, the class
tended to be very quick-paced with little time for active
engagement. This resulted in a glut of one-on-one research
appointments and numerous students stopping by
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unannounced. The model expanded to include the option of “lab
sessions” scheduled in the library with myself and the professor
present. I would also reserve the Multimedia Production Room,
a room with the equipment for multimedia creation, should
students need a quiet place to record voice-overs. To help
mitigate interruptions during my work day, I also implemented
office hours. It was a simple fix that the students easily
understood.
As of December 2014, approximately 50% (20-30
classes each semester) of my classes involved instruction in
video and audio production, 3D modeling, and presentation
skills. Thirty percent of those were lab sessions with some
classes choosing two or three lab sessions as the project
progressed. I also had 10-15 individual research appointments
per semester. These included students from classes whose
professors had become proficient enough to teach multimedia
skills themselves, but encouraged their students to contact me
if they got lost. Overall, having someone in the library who
could help bridge the gap in students’ skills was popular across
campus. Classes were taught for departments as diverse as
Chemistry, Art, Theatre, and Finance, with the majority in the
English and Psychology departments.
The biggest challenge of this position was deciding
what I could and could not support. We found that the clearest
line was whether or not the project could be seen as specific to
the department asking. The librarian would help psychology
students make videos, but would not teach them SPSS or Excel.
This clarification became necessary once new requirements for
teaching certification included a 20-30 minute unedited video
of a teaching session. (Pearson Education, 2015). At first there
was a misunderstanding that the library could support all of the
students in their final semester of student teaching to make
these videos. However, since over 900 students in the School of
Education needed to make these videos each semester, it would
be impossible to expect one librarian to be on-call to help them.
With some careful conversations, the school created new
documentation for the projects to make it easier for students to
get the basics together. Additionally, several faculty began
adding digital video projects to classes earlier in the program
(which could be supported by the library) in order to scaffold
the skills the students would need later.

INSTRUCTIONAL DESIGN
Within the State University of New York system,
SUNY Oswego has been ahead of the curve in online learning.
The librarians identified the importance of the library
involvement with online courses. However, there was not
significant traction in the field of online instruction as it was not
any particular librarian’s responsibility. This changed in the late
fall of 2012 when a job ad was placed for the Online
Instruction/Instructional Design (ID) Librarian. This position
requested a librarian who was “blended,” which is described as
a librarian who has the skills of an instructional technologist
and instructional designer (Shank, 2006). The primary
responsibilities of this librarian were to develop an online
presence for the library in the campus learning management
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system, create tutorials, manage LibGuides, and to promote
teaching skills among the librarians (Penfield Library, 2012).
When this position was created, the librarians had a
basic understanding of instructional design and online teaching.
The job ad reflected some basic job responsibilities, but they
knew the librarian would need to develop the position. What I
have learned is just how highly collaborative an ID librarian
position is, at least at SUNY Oswego where each librarian still
maintains collection development, instruction, and reference
responsibilities. The initiatives I work on often impact the work
loads of other librarians, which has made it necessary to seek
buy-in from other librarians and train them on new processes.
This is not always easy and I have been vocalizing the need for
support from my supervisors and administrators in order to
better implement my responsibilities. While it can be time
consuming to have to consistently seek buy-in from librarians
and articulate my needs for support, the end result is moving the
library forward in new directions, particularly in the realm of
enhancing the quality of information literacy instruction.
One of the first projects on my list was updating the
series of online video tutorials, which were outdated. Since
tutorial creation could really be a fulltime position unto itself, I
had to recruit help from the library’s Instruction Team. I teamed
up with the Learning Technologies Librarian to develop a video
creation process for the instruction team, which involves the
principles of crowdsourcing and instructional design to guide
the librarians’ work. This process encourages a team-based
effort in designing tutorials, promotes quality control of
tutorials through peer review and defined standards, and
librarians develop new technology skills. Most importantly, it
spreads the love of video tutorial creation among several
librarians rather than just one. The particular focus of video
creation during the 2013-14 school year resulted in twelve new
video tutorials (Penfield Library, 2015) and on-going
development of videos tutorials continues.
The online learning initiatives I work on have required
collaboration with the campus’ Instructional Designers. They
were on board with the idea of having me on their team and the
end result has been positive for both the library and the
instructional designers. SUNY Oswego is migrating to
Blackboard Learn and my role on the team is resulting in the
integration of library services into the learning management
system. It has also brought forth new opportunities for librarian
involvement in the online course development process, since
the instructional designers now recommend faculty to work
with librarians when they need new course content or have
questions about using resources in the proper way. The
relationship is proving to be mutually beneficial and is
beginning to shape the path of librarian involvement in online
courses in ways not originally imagined.

FIRST-YEAR EXPERIENCE
Almost 10 years after Bowling Green State University
hired the first officially titled/recognized First-Year Experience
Librarian, SUNY Oswego’s Head of Instruction succeeded in
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the creation and hiring of the college’s first First-Year
Experience Librarian. The college’s growing focus on the
retention of first-year students and the growing body of research
pointing to the lack of college preparedness of incoming
students were indicators that first-year students had unique
instructional needs which extend to research and their
experiences with college libraries. Aware of the national
trends, the library’s Head of Instruction recognized that SUNY
Oswego’s first-year students were in need of specialized
instruction and programming to help them better transition to
college-level research. In April 2012, I was hired as SUNY
Oswego’s first First-Year Experience Librarian, charged with
developing instruction and programming to address the unique
needs of first-year students as they transition to college-level
research.

generation, or the traditional freshman. Additionally, as a
member of a team of librarians I also devote time and energy to
instruction for three departments, collection development for
two departments and two interdisciplinary areas, and provide 810 hours of reference service weekly. The reality of the
demands of a tenure-track librarian was never discussed during
my time in library school. Like most instructional librarians, I
did not receive education in instructional techniques while in
library school. As for collaboration, how would that be taught?
Preparation for my position primarily came from prior public
library, community college experience and a rewarding county
leadership fellows program with a focus on community
building.

As
First-Year
Experience
Librarian,
my
responsibilities include “collaboration with the faculty and staff
leading first-year programs; service on the instruction team; and
design, promotion, implementation and assessment of
instruction and outreach programs for first-year students.”
Since my start, collaboration has been key to developing the
first-year instruction program beyond ENG 102, SUNY
Oswego’s introductory course required for most freshmen. I
have been successful in expanding instruction to the college’s
First Choice courses which offer small class experiences to
facilitate peer and advisor connections meant to help freshmen
better transition to college. Every summer since 2012, I have
had the opportunity to work with the incoming students in the
college’s Educational Opportunity (EOP) Program. Students in
this program have been identified as “economically
disadvantaged who possess the potential to succeed in, but
whose academic preparation in high school has not fully
prepared them to pursue college education successfully”
(SUNY Oswego, n.d.).

The profession of librarianship has always been
dynamic and constantly changing. The new roles being
developed for librarians are in response to the changes
occurring in academic library settings. As you think about reenvisioning an open position in your library, consider the
following:

Work with the EOP program has been professionally
and personally gratifying and is representative of some of the
high-level collaborative instructional opportunities I have been
able to create and continue to develop. Some of these
collaborations have led to new, non-traditional instructional
experiences. Considering the level of student interaction
required for this position, evening hours were also built into my
work schedule. This flexibility has allowed me to establish set
librarian hours offering assistance with citations and research in
the all-freshman residence hall. As a result of that initial
experience, I began partnering more closely with the writing
tutor in a shared space. The success of that partnership
encouraged expansion to another residence hall to connect with
its larger new international student population. Beginning in
2013, I am now even more intimately connected to the
residence halls as a live-in Faculty Resident Mentor (FRM) in
a hall where a larger number of new international students live.
As FRM, I have offered informal instructional experiences for
students including graphic novel book discussions.
As First-Year Experience Librarian, the focus of my
work is instruction and programming tailored to the first-year
student, whether transfer, new international student, first-CRAFTING A NEW BREW: TAKING THE LEAD IN DEVELOPING…-

CONCLUSION

•

How will new services be sustained? If you want a
librarian to focus on a specialized area, they need
support from administration and other librarians in
order to be successful.

•

Give librarians room to shape the position. While
you will have a laundry list of responsibilities for the
new librarian, it is important they have room to
develop their position in other directions as they learn
their job. Sometimes experiments fail, but that’s where
the best learning takes place.

•

Skills can be learned. While it is tempting to require
a librarian to have multiple master’s degrees or skill
sets, the “unicorn” you may be dreaming of may not
exist. Look for candidates’ willingness to learn and
ability to think on his or her feet. These characteristics
will take the new librarian farther than an alphabet of
degrees.

•

Balancing workloads. When developing a new
innovative position, do not just add the new specialty
area onto a preexisting position’s responsibilities, such
as instruction, collection development, and reference.
The new person will need time to develop their job and
projects.

•

Succession planning. What will happen when the
person who created the position leaves? Making sure
everything is documented can ease the transition, but
there also should be plans for how services will be
handled while the search for a replacement is being
conducted.
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